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One of the most notable experiments in method of recent
years has been the school-journey movement. Groups of
children are periodically taken away from school to surround-
ings where the stimulus of reality is imparted to the learning
and the social life. Geography is learned from mountains,
rivers, valleys, and the seashore, and history from castles,
cathedrals, and other relics of bygone days. One cannot doubt
the extreme value of such a movement which, although tem-
porarily set back by the War, is steadily advancing from year
to year. The only regret is that such a method, full as it is
of the spirit of adventure, should have to be confined, under
present conditions, to a few weeks at most during each year of
school life.
The Dalton plan, which abhors time-tables and prescribed
rates of learning, may be regarded as a second working-out of
the Montessorian principle of providing the young student with
an environment that stimulates learning. Classrooms are re->
"garded as laboratories for the various subjects, and the child is
tree to choose which subject shall occupy his attention at a
given time. Such a method does much to foster the spirit we
have been attempting to describe, and its success is undoubted.
Indeed, taking a broad view, there is no limit to the applica-
tion of the play-way to learning. As a last example we may
consider how the play-spirit may permeate the study of culture
subjects, the becoming acquainted with the achievements of the
human spirit in the past. Formerly teachers did not teach the
mathematics of mathematicians, but rather, as Sir T. Percy
Nunn has phrased it, distilled a concentrated mathematical
elixir, which they administered to their pupils in small doses:
they handed out the results of mathematical thinking instead
of guiding their pupils through its processes. Such a way is
the very antithesis of the new spirit. Man did not thus learn
mathematics: he achieved these monuments of thought in the
spirit of adventure and discovery. And it is thus that the child
will^ enter into his intellectual and artistic heritage—in the
spirit of creative work, of experimenting with his environment.
What we have said of mathematics is true of all cultural sub-
jects: they must be presented, not primarily as things to be

